Curriculum Unit for English Language Arts Content Standards1 and 2.

The strategies include in this Unit should be used as a guide for selecting interventions to improve reading comprehension. Because of the reciprocal nature of reading, writing, speaking, and listening this curriculum unit is just a sampling of lessons that can be used to teach these standards.

Standard 1  - All students will read and comprehend general and technical material.

Standard 2 – All students will demonstrate the ability to write clear and grammatically correct sentences, paragraphs, and compositions.

Strategy One – Graphic Organizers

Using and creating visual representations of information.

Graphic organizers are visual representations of a student’s knowledge of concepts and topics. They provide an outline for students to visually identify important facts, organize information, and make connections of the idea’s presented. 

Teachers need to talk with their students about using graphic organizers as a tool. A teacher needs to model using the graphic organizer to organize information. Discuss and use a variety of organizers that serve various purposes.

Lesson Plan

In this lesson, students -- working as a class, individually, or in small groups -- use samples of different story types/genres to write a definition of each. The activity can be adapted to include any or all of the following literary genres: 

· fable 

· fairy tale 

· folktale 

· legend 

· myth 

· tall tale 

We have provided below links to sample online stories of each genre. You may want to use stories that are part of students' textbook anthologies or available in your school or town libraries. 

Share one or two sample stories for each genre; either read the stories aloud or have students read them on their own or in small groups. Ask students to think about the elements of each story as they listen or read. Provide the following questions to guide students to some of the elements to look for: 

· Does the story tell about something real? 

· Could the story's events be real, or are they totally unbelievable (fiction)? 

· Are the characters human or animal? 

· If the characters are human, could they have been real people? 

· Are characters doing things that are typically human or are they doing things that are superhuman? 

· Does the character face a problem that must be solved? 

· Does the story teach a lesson? 

· Can you tell when and where the story takes place, or could it be taking place at any time and anywhere? 

· Does the story take place long ago? 

· Are the people in the story ordinary/common people, or are they royalty? 

· Is there any mention of God or gods in the story? 

Provide students with one of the graphic organizers listed below, or have them draw and fill in their own graphic organizer. 

· Students might create a multiple-column Compare/Contrast graphic organizer. Students should replace the column headings ("Name 1, Name 2") with the genres of literature they are studying. Under "Attributes," students should write the questions above. As students listen to or read a story, they will answer as many of the questions as they can; most of the questions can be answered with one word. Have students use the information in the chart to formulate a definition of the genre or genres being studied. 

· Students might create a Spider Map graphic organizer. Have students label the center of the spider map "Literature" or "Stories." They can create a "web" for each genre they are studying; each line leading from the center of the spider should be labeled with one of the genres. As students listen, they should consider the questions above and write notes about elements of the genre as they pinpoint them. For example, the web that relates to folktales might include notes such as "characters are animals," "animals have human traits," "explains something in nature," "takes place long ago," and so on. Students will use their notes to help them form a definition of the assigned genre(s). 

At the conclusion of the activity, share a definition of each type of story to see how it compares with students' definitions. (A dictionary or the General Mythology and Folklore Page might be a good source of definitions.)

Student Assessment of using graphic organizers

Monitor the use of graphic organizers in the classroom, both in structured activities and as a tool students use to organize and information. Discuss how students use and apply graphic organizers in reading and writing during conferences with children. Graphic organizers can assist students in retellings, both oral and written.

Strategy Two - Guided Reading

In Guided Reading a teacher guides a group of students through a text or story at the students’ instructional range and based on student needs at a given time. These groups are flexible. The teacher directs the process, through planning, scaffolding and prompting, in a manner which gets students to use their prior knowledge, predict ideas, events, and when appropriate, even 

predict what will occur. 

Teachers guide students to engage in conversations in which they share their personal, creative, and critical responses to text and listen to the responses of their peers. 

Benchmark Clarification:
Use various strategies to figure out and understand words in texts. 

English Language Arts/Strand I/Content Standard 1/Late Elementary
Benchmark 3
Employ multiple strategies to construct meaning, including the use of sentence structure, vocabulary skills, context clues, text structure, mapping, predicting, retelling, and generating questions. 

Benchmark Clarification:
Understand texts by identifying, practicing, and applying various strategies used by proficient readers. 

English Language Arts/Strand I/Content Standard 1/Late Elementary/Benchmark 3
Instructional Example
During Reading Workshop, the teacher uses Higher Level Questioning for Quality Thinking to assist students in understanding text. They read a story selection together. The teacher monitors small groups as they discuss story elements such as characters and plot. In small groups, students complete a story map. After small group discussion, the groups act out their prediction of the character’s future for the class. 

Student Assessment for teaching Guided Reading

The scaffolding and prompting that occurs in Guided Reading provide key moments for student reflection. The teacher needs to monitor a student when they have difficulty. For example, when a teacher notices a student monitoring a difficult word, he or she might say: “What did you do when you came to the tricky word?”

A student can also monitor their own reading fluency by taping himself or herself while reading and then discussing the recording with the teacher.

Strategy Three – New Book Introduction

A teacher can expand new book introductions to prepare students for reading genres and reading for a variety of purposes. Discussions should include information about the book format and layout (chapters, informational text, fiction), sources of information (table of contents, chapter headings, indices) and ways to understand new vocabulary. The goal should be to help children access all the information available to them.
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SNAKES 

All About Rattlesnakes by Jim Arnosky 0-590-46795-6
Great Snakes! By Fay Robinson 0-590-26243-2
My Little Book of Snakes by Gina Ingoglia 0-307-02475-X
Snakes by Patricia Demuth 0-448-40513-X
Snakes by Golden Books 0-307-20402-2
Verdi by Janell Cannon 0-590-11749-1
_____________________________________________ 

SSR day one 

Read aloud Verdi by Janell Cannon. I bought the tape with the story on it from Scholastic. It is definitely worth the money. 

Show the kids all the snake books. I remind the kids that they are allowed to read these books during the SSR time. 

The other days during SSR the kids pick books from book baskets and the teacher can read aloud snake books if she desires. 

_____________________________________________
Guided Reading day one 

I do a little introduction about snakes. 

I put the books on different tables. I divide the kids into as many different book titles that I have available. Each child gets to picture walk, read a bit, and look at the books. Then I have the kids write down a first choice and a second choice and a third of the book they want to read. See book clubs pages 58-61 for better directions. 

We predict what we will learn about (see teacher's guide to 4 blocks page 67) I try to get the kids to generate some of the following questions:
Where do snakes live?
What do snakes eat?
What are the names of snakes?
What are the special characteristics of snakes?
How do snakes move?
When do snakes.... eat, breed, die,...?
Why are snakes important to our environment? 


_____________________________________
Guided Reading day 2 

I start a graphic organizer web (see page 70 in Teacher's Guide to 4 Blocks). 

Look
Live
Eat
Help Environment
Move 


I assign book club books reminding the kids that the other books will be available for their use during SSR time. 

For 20 minutes, the kids read the first section together. I look at the books and decide where each break should be. Then the kids work together to add to the graphic organizer. I have each group work on a group graphic organizer. 

We gather the groups together and add to the class web. 

Guided Reading day 3 and 4
I repeat day 2. 

Focused Writing---- When we are done learning about snakes the children will be using "Safe Topic" Sentences to Write about Snakes. 

Students will be pick one topic sentence from the following list: 

Let me tell you about ______
Have you ever-wondered about ______
Have you ever wondered why ______
I think was for many reasons.
I just learned facts about ______
Let me tell you how and am alike.
Let me tell you how and are different.
Many changes happen to as they grow.
People used to think, but now we know... 

Partner one tells everything he knows about what was read. Switch. Partner two tells everything she knows about what was read. Pick a Safe Topic sentence. Write details from the snake books that were read. 

Student assessment for New Book Introduction

As teachers vary the level of support in new book introductions, the primary responsibilities shift to the student. The goal of modeling and providing new book introductions for students is that students will eventually learn how to orient themselves with new books.

Strategy Four – Using Informational Text

Reading and learning to understand informational text is more important than ever for learners today. Reading nonfiction includes many different texts. The teacher needs to discuss the differences between fiction and nonfiction and discuss the unique features of each. Students can eventually develop indexing skills, using reference lists, table of contents, and a variety of indices. Concentrate on technical vocabulary and applying word analysis skills and the use of resources.

English Language Arts/Strand I/Content Standard 1/Late Elementary/Benchmark 1
Instructional Example
The teacher helps students analyze informational selections. The model of AIM is used to identify main ideas. Before reading, the teacher activates students’ prior knowledge and raises questions about a topic. During reading, they discuss the selection using text structures and pre-reading questions. After reading, the teacher assists students in gathering information using a graphic organizer. Small groups are given another selection. Following the AIM format, students answer before, during, and after reading questions. Using a graphic organizer, students summarize main ideas. 

Student Assessment

Have student’s present new book introductions for the class using informational test. The introducer can highlight important vocabulary, visual elements and content that will be helpful to the class.

Strategy Five – Sustained Silent Reading (SSR)

SSR is a structured activity in which students are given sustained periods of tome to read self-selected materials. Two major goals of SSP are to produce students who choose reading over other activities and to encourage students to read self-selected text for information and pleasure. Through SSR experiences, students

Begin to see that they can read for extended periods of time and that it is an enjoyable and valued activity.

The teacher should talk with the students about the reasons for having SSR and establish a system and routine that children have practiced and used. Begin with short periods and build to longer periods of time. Have a wide variety of reading materials available in the classroom and encourage students to read books from home or the library.

Student Assessment

Look for an increase in the quantity of reading taking place during SSR and monitor student literacy attitudes and habits. 

SAMPLE FORMAT FOR SSR TIME

Introduce session (5-6 minutes)

· Book Talks

· Min-Lessons

· Poem

· Theme

Silent Reading (20-25 minutes0

· Children select books

· Teacher models briefly

· Teacher circulates

· Teacher has a few “conferences” each day:

· “Tell me what you’re reading?”

· “Read me your favorite page.”

· “Look at my book – may I read you a page?”

Wind-up (5-6 minutes)

· Have a few children share each day

1. “What did you read today?”

2. “Did you find anything interesting?”

3. “Would you recommend your book?”

Adapted from Dorothy Strickland, Rutgers University.

Strategy Six – Literacy Centers

Literacy Centers offer the motivation and flexibility necessary to meet the diverse needs of today’s learner. When managed and planned well, literacy centers give students the opportunity to make choices, provide social collaboration, allow student participation on a variety of levels, and build in success for each student. A center is a physical area set aside for specific learning purposes. The center also has the appropriate materials to enable learners to explore and work independently (individually, with partners, in small groups). Centers also provide a classroom structure that helps free teachers up to assess students regularly while the class is engaged in meaningful, purposeful literacy activities. 

Ideas for Literacy Centers

#1 The Seven-Day Adventure

Art/Language Arts

Children write and publish a storybook in which main events take place on consecutive days of the week. 

What You Need
· Large construction paper 

· Drawing materials 

· Binding materials/stapler 

What to Do 

1. Tell children they are going to write and illustrate a storybook by working in seven writing teams. The story is to be about an adventure that happens on a trip. The adventure takes place over seven days. Team one tells what happens on Sunday, Team two on Monday, and so forth. Each team should use about the same number of pages for its part of the story (for example, one or two pages). 

2. For prewriting, determine the following story components with the whole group. 

SETTING: As a destination for the trip, suggest place students have become familiar with from their social studies book (such as a national park). Or have children suggest a location in the community. Children also decide the time of year. 

CHARACTERS: Children decide who the characters are; for example, a family of three; or, two friends and a dog. They also decide how the characters are traveling; for example, on foot, in a camper, or by canoe. 

PLOT: Have children brainstorm some ideas, such as an exciting canoe ride, meeting wild animals, climbing a mountain, or spotting alligators. List the ideas on the chalkboard. 

3. Work with each team but especially the first one so that children get off to a good start. 

4. Read the whole story to the class. Before children publish their book, work with three or four children to finalize the text. Choose good printers to make the final draft. 

5. Select a team of artists to illustrate each day's adventure. 

6. Have a volunteer place the illustrations where they belong in the text and then bind the book. Place it on the library table for children to read to themselves or to one another. 

Teaching Options 

· To add suspense, let each team see only what the team before has written but don't reveal the whole plot until the story has been finished. 

· Before teams begin to write, start a "word wall." Have children suggest words they might use as they write about the various plot twists. They can refer to this resource as they write. 

· Let several volunteers’ practice reading and presenting the story orally. Invite another class to visit and listen to the reading. 
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#2 Book Caterpillar 

Grade Level(s): Preschool, K, and 1-2, 3-5 

Submitted by: Debbie Haren, Preschool Teacher        

Make a caterpillar to display in the classroom or hallway showing each book that has been read. Parents can see the books the kids have been reading! 

Materials:

Construction paper in a variety of colors. 

Black permanent marker 

Titles of books that have been read to the class. 

Plan:

Use something large and round to trace large circles on construction paper for the caterpillar's body.

The first circle will be the caterpillar's face. Create the eye, nose, and mouth, using wiggly eyes, a piece of material, foam circles, etc. Be creative! The more creative it is, the more the kids are going to like it. 

Decide on a color pattern for your caterpillar, such as blue-red-orange-green, blue-red-orange-green. 

Record the books read on the circles. Write the title, author and the date the book was read or finished. Make sure the kids underline the title of the book!

Have the students help keep up the color pattern. Always have the different colored construction paper circles cut out so if they read a book on their own they can add it to the caterpillar during the day. 

Start the caterpillar by the door with his/her face and add circles to the pattern you have chosen. Go around all the walls in the classroom and vary the caterpillar by making it go up and down as if it is crawling. Discuss with the class that this caterpillar could get really big if everyone reads a lot of books. The caterpillar could even grow all the way out in the hallway and onto the other side of the hallway. 

Every so many circles cut out a leg for the caterpillar and stick it on the bottom. To make it stand out, use a color that is not in your pattern of circles.

Comments:

Any age of children will enjoy doing this project. It is a way to get them to work together on a special project. And, of course, it encourages them to read!! We all know reading is essential!! You could also vary this and have them make their own caterpillars for each student, but I like doing it as a group project. Have fun!!  
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'Indescribably' Excellent Descriptions

Return to the article. 

Subjects

Arts & Humanities

Language Arts, Literature, Visual Arts 

Grades

K-2, 3-5, 6-8, 9-12  

Brief Description

Students train their eyes to look more closely at detail and imperfections as they write "indescribably" excellent descriptions of places people, and things! 

Objectives

Students will 

challenge one another to observe the subjects of their descriptive writing with a more focused eye, 

learn to look beyond surface details when writing descriptions, 

practice writing better descriptions of familiar surroundings, 

achieve a score of 4 out of 5 or better on a descriptive writing assessment, 

draw a picture to accompany their writing that demonstrates the same "eye for detail" required in their writing. 

Keywords

writing, description, descriptive, paragraph, detail, observe, observation 

Materials Needed

writing materials 

drawing materials (optional) 

Lesson Plan

This lesson challenges students to look closely at people, places, and things in order to write detailed descriptions. Students typically write descriptions that represent little more than surface details. They write, "It was a perfect day; the sky was blue and the sun was bright." Or "The old man had a long beard and tattered clothing." Getting students to provide more detail than that can be a challenge! This lesson will challenge students to look beyond surface detail -- to look with a more focused eye at the subjects of their descriptions (whether real or imaginary) and to include descriptive detail in their writing.

Start the lesson by asking students to take a look around the classroom. What do they see? Give students five minutes to write a brief description of the classroom.

Ask for volunteers to share their descriptions. Typical responses will describe wall color, the number of doors and windows, and the arrangement of the desks.

Next, arrange student’s in-groups of three or four. Challenge the groups of students to look around the classroom and observe with an eye for greater detail -- especially for imperfections they see in the classroom. Direct each group to create a list of their observations of details/imperfections.

After the groups have had five to ten minutes to make their lists, bring them together for a sharing session. Students will be amazed at the details they and their peers see that they hadn't noticed before! They have probably described things such as the blinds that are ajar, the smudges of marker on the whiteboard, the smell of a lunch left in the coatroom too long, books stacked every which way in the bookshelf, the faded curtains, a sheet of crumpled paper that missed its trashcan target, or the pencil shavings on the floor beneath the pencil sharpener.

Now it's time to repeat the activity that began this lesson. Challenge students to use their detailed observations to write a good descriptive paragraph about the classroom -- a paragraph that includes lots of detail to help the reader see the classroom as it really is. 

Invite students to share their new descriptions. Talk about the differences between those descriptions and the ones they wrote at the start of the lesson. Ask questions such as the following: Are the second descriptions better? Why are they better? What have you learned today about writing better descriptions? How can you use what you have learned in your other writing?

Extension activity:

Have students draw pictures to accompany their descriptive paragraphs. Their pictures, like their writing, should reflect more detail than they would typically include.

Assessment

Direct students to include at least five good details/imperfections as they write a descriptive paragraph about 

the school building, 

their bedrooms at home, 

a favorite book character, 

a picture or photograph of a person or place (calendar photos make excellent props), 

an imaginary place. 

Award 1 point for each of the five details included in students' paragraphs. All students' writing samples should receive a 4 or 5. 

Lesson Plan Source

Education World 
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Gary Hopkins 

